
 

                               

 

 

 

 

 

 

 

 

 

 

 

 

Classroom case studyClassroom case studyClassroom case studyClassroom case study
 

Addressing engagement and social and emotional aspects of 
learning (SEAL) with a Year 7 drama group
 

Alice is a Drama teacher in a secondary school in London, in a borough with 

deprivation and ‘the lowest levels of households with higher education 

backgrounds’. Alice explains that 

 

‘Student engagement is an issue reflecting an inna

aspirations across the surrounding community’

 

Alice wanted to focus her research on using RSC approaches to address these low levels of 

engagement, alongside social and emotional aspects of learning, known 

group was a ‘largely mixed ability

as EAL, five of whom received Free School Meals, and two

Talented register. 

 

Alice did lots of ground work before beginning 

that  

 

‘In order for active approaches to work it is imperative to invest time in creating an 

atmosphere of trust and confidence between the ensemble. Trying to 'do' an active 

approach in isolation is not going

 

Alice began slowly to introduce active approaches. An early lesson encouraged students to take 

up positions in order to create the basic outline of the boat at the beginning of 

Alice went on to introduce the concept of a soundscape: 

 

‘We had the usual sounds of wind, whooshing, splashing, but also some birds, 

distant cries of animals on the island’

 

And then finally Alice gave some students text extracts spoken by the mariners during the 

storm, which students delivered over the soundscape. Alice reflected on the importance of 

spending so much time building up the atmosphere:

 

‘As we had built up the atmosphere and added the text last, students were able to 

interpret how the characters would

 

Alice worked on The Tempest over the course of a term and noted students' growing 

engagement with the text. Furthermore, as students explored the main characters in greater 
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Addressing engagement and social and emotional aspects of 
learning (SEAL) with a Year 7 drama group 

rama teacher in a secondary school in London, in a borough with high levels of 

the lowest levels of households with higher education and/or professional 

. Alice explains that  

tudent engagement is an issue reflecting an innate culture of low expectations and 

cross the surrounding community’. 

Alice wanted to focus her research on using RSC approaches to address these low levels of 

engagement, alongside social and emotional aspects of learning, known as SEAL. Her 

largely mixed ability’ Year 7 Drama class of 25 students, 10 of whom were classed 

ceived Free School Meals, and two of whom were on the Gifted and 

Alice did lots of ground work before beginning active approaches to The Tempest

In order for active approaches to work it is imperative to invest time in creating an 

atmosphere of trust and confidence between the ensemble. Trying to 'do' an active 

approach in isolation is not going to work. It disorientates the students...’

Alice began slowly to introduce active approaches. An early lesson encouraged students to take 

up positions in order to create the basic outline of the boat at the beginning of 

roduce the concept of a soundscape:  

We had the usual sounds of wind, whooshing, splashing, but also some birds, 

ies of animals on the island’.  

And then finally Alice gave some students text extracts spoken by the mariners during the 

hich students delivered over the soundscape. Alice reflected on the importance of 

spending so much time building up the atmosphere: 

As we had built up the atmosphere and added the text last, students were able to 

interpret how the characters would feel during this huge storm...’. 

over the course of a term and noted students' growing 

engagement with the text. Furthermore, as students explored the main characters in greater 
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and/or professional 

te culture of low expectations and 

Alice wanted to focus her research on using RSC approaches to address these low levels of 

as SEAL. Her focus 

0 of whom were classed 

of whom were on the Gifted and 

The Tempest, recognising 

In order for active approaches to work it is imperative to invest time in creating an 

atmosphere of trust and confidence between the ensemble. Trying to 'do' an active 

t disorientates the students...’. 

Alice began slowly to introduce active approaches. An early lesson encouraged students to take 

up positions in order to create the basic outline of the boat at the beginning of The Tempest. 

We had the usual sounds of wind, whooshing, splashing, but also some birds, 

And then finally Alice gave some students text extracts spoken by the mariners during the 

hich students delivered over the soundscape. Alice reflected on the importance of 

As we had built up the atmosphere and added the text last, students were able to 

 

over the course of a term and noted students' growing 

engagement with the text. Furthermore, as students explored the main characters in greater 



 

 

detail Alice observed increasing levels of empathy. During one discussion a student named 

Annalise commented that: 

 

‘I don't think it's fair that Prospero is trying to change him to be human; it's like us 

trying to make everyone speak English’.

 

demonstrating, for Alice, ‘aspects of SEAL by questioning the moral and cultural issues 

surrounding the treatment of Caliban’

 

During the same activity, involving students using props to create a different section of the 

island for either Prospero, Miranda or Calib

mirror was accidentally broken. One of the boys in the group, Luca, 

 

‘Took the mirror and placed it in his scene, and in discussion with others in his group 

he explained that Caliban had caught sight of his o

by it as he was so ugly, tha

 

Alice saw in this spontaneous moment ‘

in his interpretation’. 

 

Alice also witnessed changes in the group 

levels of engagement: 

 

‘There is no longer the pocket of students sitting at the side of the hall, refusing to 

participate, or the groups with one or two members working toward performance and 

the rest sitting around watching. What I have experienced now is a class who all 

work collaboratively towards the same end’

 

By the end of the scheme of work Alice cleared believed that RSC approaches to Shakespeare 

had positively impacted on students' social and emo

of 11 and 12 year olds, had: 

 

‘started to question the right and wrong of Prospero versus Caliban. We have had 

long and detailed discussions about whether Prospero was failing in his duty as a 

Duke and a father. We have debated as to whether Antonio really had a choice 

someone had to take charge. Students have identified with the loss of a parent or 

family member as Miranda, and have openly 

 

Alice went on to reflect how a focus

group, claiming that the ‘end of year Drama results 

one student, Shaye, who had struggled to work with others, ‘

unfocused, disengaged student to someone who is willing to give it a go... His level

from 3c to level 4c’. 

 

Luca, meanwhile, went from level 4b to level 6c ‘

… brought about by his involvement in the active approaches, di

insight into character and story’.  
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detail Alice observed increasing levels of empathy. During one discussion a student named 

I don't think it's fair that Prospero is trying to change him to be human; it's like us 

to make everyone speak English’. 

aspects of SEAL by questioning the moral and cultural issues 

unding the treatment of Caliban’. 

During the same activity, involving students using props to create a different section of the 

island for either Prospero, Miranda or Caliban, Alice observed what happened after a small 

mirror was accidentally broken. One of the boys in the group, Luca,  

ook the mirror and placed it in his scene, and in discussion with others in his group 

he explained that Caliban had caught sight of his own reflection, and was so upset 

by it as he was so ugly, that he broke the mirror in a rage’. 

saw in this spontaneous moment ‘higher level of SEAL elements by showing real em

Alice also witnessed changes in the group dynamic, demonstrating significant improvements in 

There is no longer the pocket of students sitting at the side of the hall, refusing to 

participate, or the groups with one or two members working toward performance and 

ting around watching. What I have experienced now is a class who all 

boratively towards the same end’. 

By the end of the scheme of work Alice cleared believed that RSC approaches to Shakespeare 

had positively impacted on students' social and emotional aspects of learning. Her Y

started to question the right and wrong of Prospero versus Caliban. We have had 

long and detailed discussions about whether Prospero was failing in his duty as a 

We have debated as to whether Antonio really had a choice 

someone had to take charge. Students have identified with the loss of a parent or 

family member as Miranda, and have openly discussed their own experiences’

Alice went on to reflect how a focus on SEAL had impacted on the attainment of her 

end of year Drama results tell the story as well as I can’

uggled to work with others, ‘changed from a difficult, 

ged student to someone who is willing to give it a go... His level

a, meanwhile, went from level 4b to level 6c ‘undoubtedly down to an improved engagement 

… brought about by his involvement in the active approaches, displaying a more empathetic 

 

detail Alice observed increasing levels of empathy. During one discussion a student named 

I don't think it's fair that Prospero is trying to change him to be human; it's like us 

aspects of SEAL by questioning the moral and cultural issues 

During the same activity, involving students using props to create a different section of the 

an, Alice observed what happened after a small 

ook the mirror and placed it in his scene, and in discussion with others in his group 

wn reflection, and was so upset 

higher level of SEAL elements by showing real empathy 

dynamic, demonstrating significant improvements in 

There is no longer the pocket of students sitting at the side of the hall, refusing to 

participate, or the groups with one or two members working toward performance and 

ting around watching. What I have experienced now is a class who all 

By the end of the scheme of work Alice cleared believed that RSC approaches to Shakespeare 

ional aspects of learning. Her Year 7 class 

started to question the right and wrong of Prospero versus Caliban. We have had 

long and detailed discussions about whether Prospero was failing in his duty as a 

We have debated as to whether Antonio really had a choice – 

someone had to take charge. Students have identified with the loss of a parent or 

discussed their own experiences’. 

on SEAL had impacted on the attainment of her focus 

tell the story as well as I can’. For example, 

changed from a difficult, 

ged student to someone who is willing to give it a go... His levels have gone 

undoubtedly down to an improved engagement 

splaying a more empathetic 


