
 

                               

 

 

 

 

 

 

 

 

 

 

Classroom case studyClassroom case studyClassroom case studyClassroom case study
 

Using RSC approaches to improve the writing of P
school boys 
 
Julia is an experienced teacher who has been teaching Shakespeare to 
ages for nearly 20 years. She explains
 

‘I believe that children have the right to access Shakespeare at any age 
engage with what many believe to be the best stories, with the most compelling 
characters. Stories which 
help shape their lives.’

 
She teaches in a Primary school in the North West, in a ‘
one of the most deprived areas in the country. 
Pupils come into the nursery with skills in L
average. However, the school has an enlightened approach to D
discreet subject, and has won national recognition for its practice. 
Pupil attitudes to Shakespeare are ve
‘Shakespeare is fun, not boring and for everyone’
higher than the national average. 
 
The school was still concerned, however, with pupils' attainment in wri
boys. Furthermore, the number of pupils achieving level 5 in writing at the end of Key Stage 2 
had, until recently, been above the national average. But a trend had started to emerge of a 
decline.  
 
Julia therefore decided to focus her research on a Y
School Meals, 34.8% SEN and before 
end of year writing target. 
 
Before embarking on a series of Shakespeare lessons
on writing. Asked if they liked writing, only 17.4% said 'yes'; asked if they thought they were a 
good writer, only 14.5% said 'yes'.
 
Julia delivered a course of lessons with her 
 

• 1 x 1 hour Shakespeare lesson per week, using RSC ensemble approaches, 
'Shakespeare for Drama’

• 1 x 1¼ hour writing lesson 
called 'Shakespeare for Writing'

 
Julia reflected on her own experience of attending the RSC training days at the start of the 
project, of working on The Tempest,
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ches to improve the writing of P

Julia is an experienced teacher who has been teaching Shakespeare to Primary children of all 
years. She explains: 

I believe that children have the right to access Shakespeare at any age 
engage with what many believe to be the best stories, with the most compelling 
characters. Stories which introduce children to philosophies and values w

’ 

school in the North West, in a ‘postcode hotspot’ – identified as being 
one of the most deprived areas in the country.  

with skills in Literacy and Numeracy significantly below the 
has an enlightened approach to Drama, which is taught as a 

discreet subject, and has won national recognition for its practice.  
Pupil attitudes to Shakespeare are very positive – 100% of a recent Year 6 group believed that 

un, not boring and for everyone’. Pupils leave the school with attainment 
higher than the national average.  

The school was still concerned, however, with pupils' attainment in writing, particularly among 
boys. Furthermore, the number of pupils achieving level 5 in writing at the end of Key Stage 2 
had, until recently, been above the national average. But a trend had started to emerge of a 

her research on a Year 5 class of 35 pupils, with 26.1% on Fr
School Meals, 34.8% SEN and before the Shakespeare project, only 37.7% likely to reach their 

Before embarking on a series of Shakespeare lessons, Julia surveyed the Year 5 group's views 
on writing. Asked if they liked writing, only 17.4% said 'yes'; asked if they thought they were a 
good writer, only 14.5% said 'yes'. 

Julia delivered a course of lessons with her case study class consisting of:  

1 hour Shakespeare lesson per week, using RSC ensemble approaches, 
'Shakespeare for Drama’ 

1¼ hour writing lesson per week, immediately following the D
alled 'Shakespeare for Writing' 

Julia reflected on her own experience of attending the RSC training days at the start of the 
The Tempest, and of how it had proved to her the value of experiencing 
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Shakespeare's plays ‘as actors do. I have read the play, I have seen 
rehearsal room, on that day, I was living the play and my connec
 
Julia wanted to find out if replicating this experience could impro
particular Year 5 boys ‘with individu
 
Zak was one of those boys, typical of a cohort leaving Key Stage 1 at le
him as ‘disengaged with no motivation to write
approaches, declaring: 
 

‘['Shakespeare for Drama'] 
… that I never thought I would ever do.’

 
His response to the 'Shakespeare for Writing' lessons was equally enthusiastic:
 

‘At the beginning of the year I could not use my imagination but n
to write! … this experience has been the best... it has been that good I can't pu
words … so thank you’.

 
Zak not only went on to exceed his end of Y
spilled over into his personal life. 
able to read some of this writing and commented: 
 

‘I was not only impressed by the quality of the writing but also by the significant 
change in attitude highlighted 
transformed into 'can write; will write; want to write'.

 
Zak was not an isolated case. The whole class enjoyed and benefited from the Shakespeare 
project and by the end: 
 

• 82.6% now said they liked writing (

• 82.6% thought they were a good writer (

• 82.6% of pupils had achieved their end
the start of the academic year (

• 77.7% of boys were on track to reach their end of KS2 target 
this figure was 35.4% (increase of 42.3%)

 
The school's Deputy Headteacher concluded by saying: 
 

‘This year sees our best writing results at Level 5 and best boys' writing results 
especially at Level 5. This is the fir
5 at Key Stage 2.’ 
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as actors do. I have read the play, I have seen the play, but in that 
rehearsal room, on that day, I was living the play and my connection with it was truly enriched’

Julia wanted to find out if replicating this experience could improve attainment in writing among
with individual barriers to learning’. 

Zak was one of those boys, typical of a cohort leaving Key Stage 1 at level 2c. Julia described 
disengaged with no motivation to write’. Zak responded very positively to the ensemble 

for Drama'] has been amazing … mind blowing …. I have done things 
never thought I would ever do.’ 

His response to the 'Shakespeare for Writing' lessons was equally enthusiastic:

At the beginning of the year I could not use my imagination but now I can and I love 
to write! … this experience has been the best... it has been that good I can't pu
words … so thank you’. 

y went on to exceed his end of Year 5 target by one sub-level, his enthusiasm also 
nal life. He began to write his own book, a ‘murder mystery

able to read some of this writing and commented:  

I was not only impressed by the quality of the writing but also by the significant 
change in attitude highlighted – ie 'can't write; won't write' appears to have 
transformed into 'can write; will write; want to write'.’ 

he whole class enjoyed and benefited from the Shakespeare 

6% now said they liked writing (increase of 65.2%) 

ght they were a good writer (increase of 68.1%) 

f pupils had achieved their end-of-year target, as opposed to only 37.7% at 
the start of the academic year (increase of 44.9%) 

77.7% of boys were on track to reach their end of KS2 target – at the start of 
this figure was 35.4% (increase of 42.3%) 

The school's Deputy Headteacher concluded by saying:  

This year sees our best writing results at Level 5 and best boys' writing results 
especially at Level 5. This is the first year we have converted boy 2c

the play, but in that 
tion with it was truly enriched’. 

ve attainment in writing among 

vel 2c. Julia described 
. Zak responded very positively to the ensemble 

has been amazing … mind blowing …. I have done things 

His response to the 'Shakespeare for Writing' lessons was equally enthusiastic: 

ow I can and I love 
to write! … this experience has been the best... it has been that good I can't put it into 

level, his enthusiasm also 
murder mystery’. Julia was 

I was not only impressed by the quality of the writing but also by the significant 
won't write' appears to have 

he whole class enjoyed and benefited from the Shakespeare 

year target, as opposed to only 37.7% at 

at the start of the year 

This year sees our best writing results at Level 5 and best boys' writing results 
ave converted boy 2c writers to a level 


