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Using RSC rehearsal techniques to improve writing with a 
Year 2 Primary class                                                                 
 
Gemma is a Primary teacher in a school in the North East. 76% of children are from the 
bottom third of the most deprived households in the country and children enter school well 
below the national average.  
 
Levels of writing are of particular concern throughout the 
‘although they make good progress during their time in school, writing result
disappointing’. 
 
Gemma's focus group was a Year 2 class of 24
trend of having poor writing results’
children were assessed as average or above in writing. This was worrying 
had set itself a target of 68% being average or above by the end of the academic year.
 
Gemma wanted to to see if using RSC techniques could improve attainment in writing. Knowing 
that the children had very little experience of Shakespeare and D
on ‘developing the children's confidence and self
which took place over several sessions. 
 
Gemma ‘slowly began to introduce the child
session she created a forest environment based on 
the wow factor as soon as they entered the room’
soundscape using both their voices and simple percuss
 

‘The children had to work as a team to make the sounds correct and were very proud 
of their achievements when they performed th
work up the next lesson with a written description of the forest; it was remarkable how 
each and every child wa

 
Gemma reflected on the parallel proces
approaches to Shakespeare with planning, drafting and writing 
beneficial to the other, and that as the children became more competent and confident with the 
active approaches, they better understood how to approach their writing.  
 

  

Classroom case studyClassroom case studyClassroom case studyClassroom case study    
Using RSC rehearsal techniques to improve writing with a 

rimary class                                                                 

rimary teacher in a school in the North East. 76% of children are from the 
bottom third of the most deprived households in the country and children enter school well 

Levels of writing are of particular concern throughout the school and, as Gemma explained, 
although they make good progress during their time in school, writing results are often still 

Gemma's focus group was a Year 2 class of 24 children of mixed ability who ‘
or writing results’. Before the Shakespeare project began, only 32% of 

children were assessed as average or above in writing. This was worrying because
had set itself a target of 68% being average or above by the end of the academic year.

wanted to to see if using RSC techniques could improve attainment in writing. Knowing 
experience of Shakespeare and Drama, Gemma focused initially 

developing the children's confidence and self-esteem through ensemble building activities’
which took place over several sessions.  

slowly began to introduce the children to the world of Shakespeare’. 
session she created a forest environment based on A Midsummer Night's Dream 

s soon as they entered the room’. She then invited the children to create a 
soundscape using both their voices and simple percussion instruments. Gemma observed:

The children had to work as a team to make the sounds correct and were very proud 
achievements when they performed the end result. We followed this D

work up the next lesson with a written description of the forest; it was remarkable how 
each and every child was confident enough to have a go.’ 

Gemma reflected on the parallel process of planning, rehearsing and presenting active 
approaches to Shakespeare with planning, drafting and writing – feeling that the one was 
beneficial to the other, and that as the children became more competent and confident with the 

better understood how to approach their writing.   
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Furthermore, Gemma wanted to see how using Shakespeare, and ensemble approaches, might 
improve both children's use and choice of language within their writing. She was keen to 
establish:  
 

‘[If this project] will allow children to develop their language through active 
approaches … the hope is that they will be able to use this in their writing also, 
instead of the normal social discourse from the school playground that they
their writing currently.’ 

 
As the unit progressed, Gemma began to introduce small sections of text from 
Night's Dream, giving children the following extract:
 

You spotted snakes with double tongue, 
Thorny hedgehogs, be not seen; 
Newts and blindworms, 
Come not near our Fairy Queen. 
Weaving spiders, come not here; 
Hence, you long-legged spinners, hence; 
Beetles black, approach not near; 
Worm nor snail do no offence. 

 
Gemma prompted an analysis of the language used to describe different
encouraged the children in groups to 'become' the different animals that lived in the forest, and 
to say their line in an appropriate
Gemma commenting, ‘as a whole class we assisted t
Back in the classroom children were tasked, in pairs, with creating their own 'new' animals 
accompanied by a line similar to those Shakespeare used. 
old boy commented: 
 

‘We have added better lin
 
Gemma chose to focus on six children all of whom, despite working at different levels, needed 
to move to a level 2b by the end of the year. Some of the six did not make significant progress 
but Gemma was keen to point out that 
had only a relatively small amount of time for sign
 
However, one focus child progressed from
a level 1 to a level 2b. 
 
As far as Gemma was concerned the project was a success. Asking the focus children at the 
end of the unit if they wanted to do more Shakespeare, all six said yes, prompting her to 
conclude:  
 

‘This question shows unanimously that the children are 
they want to do more of it. For me, this is v
approaches are effective in classrooms as the children become engrossed and often 
do not realise that they are learning. When a child wants to do 
particular area, in a particular way, this, in my opinion, shows that 
been successful.’ 
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n appropriate way. Ensemble principles underpinned the proce
as a whole class we assisted those groups that struggled’

Back in the classroom children were tasked, in pairs, with creating their own 'new' animals 
accompanied by a line similar to those Shakespeare used. The outcome was that one 7 year

We have added better lines to Shakespeare's story.’ 

Gemma chose to focus on six children all of whom, despite working at different levels, needed 
to move to a level 2b by the end of the year. Some of the six did not make significant progress 
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end of the unit if they wanted to do more Shakespeare, all six said yes, prompting her to 

This question shows unanimously that the children are enthused by Shakespeare as 
they want to do more of it. For me, this is vital evidence that the ensemble
approaches are effective in classrooms as the children become engrossed and often 
do not realise that they are learning. When a child wants to do more learning, in a 
particular area, in a particular way, this, in my opinion, shows that the teacher has 

Furthermore, Gemma wanted to see how using Shakespeare, and ensemble approaches, might 
improve both children's use and choice of language within their writing. She was keen to 

will allow children to develop their language through active 
approaches … the hope is that they will be able to use this in their writing also, 
instead of the normal social discourse from the school playground that they use in 

Gemma began to introduce small sections of text from A Midsummer 

animals and then 
encouraged the children in groups to 'become' the different animals that lived in the forest, and 

nsemble principles underpinned the process, with 
ose groups that struggled’.  

Back in the classroom children were tasked, in pairs, with creating their own 'new' animals 
The outcome was that one 7 year-

Gemma chose to focus on six children all of whom, despite working at different levels, needed 
to move to a level 2b by the end of the year. Some of the six did not make significant progress 

this was to be expected as the intervention programme 
ificant improvements to be made’.  

another progressed from 

As far as Gemma was concerned the project was a success. Asking the focus children at the 
end of the unit if they wanted to do more Shakespeare, all six said yes, prompting her to 

enthused by Shakespeare as 
ital evidence that the ensemble-based 

approaches are effective in classrooms as the children become engrossed and often 
more learning, in a 

the teacher has 


