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ABOUT THIS PPRODUCTION 
 
In The Tempest, Prospero talks about his “rough magic”. Shipwrecked on his remote island, making the best of limited 
resources, he still manages to create something extremely powerful.  Director Aileen Gonsalves has taken that idea as 
inspiration for her approach to this production. 
 
“The Tempest will be full of “rough magic”. Exploring the different ways in which the actors can use their voices, bodies 
and their own imagination in the space to create the magic of the island with music and movement, as well as the 
imaginations of the audience. Miranda and Prospero have built their island using what was at their disposal – our actors 
will do the same using their voices, bodies and the text to create the story.” 
 
In this pack you will find writing activities that will help you to explore Miranda’s life on the island, imagining what it would be like 
to explore an island where no one else lives, no creatures have names and where everything you own needs to be built or 
imagined first. Each of these activities asks students to write extracts from her diary focussing on one of the five senses. There are 
also practical activities which explore the story, characters and key relationships in the play that will help you to prepare before 
seeing the production.  
 

 

IF YOU’RE SEEING THE PRODUCTION 
 
The music and sound created will be an integral part of the building the world of the play. Composer Sianed Jones 
invites you and you students to take an active part in the performance:  
“The music in the production is going to be created mainly by the actors’ voices. Other sounds are going to be made 
using objects that we imagine might have been found by Prospero and the other inhabitants of the island such as pieces 
of driftwood, shells, dried out seaweed and also any flotsam and jetsam that might land up on a beach.  
Music is a key element of this world, Caliban even says the ‘the isle is full of noises’ and the sheer number of references 
to music in the play reveals just how important it was to Shakespeare.  
At the beginning of the production the company will lead an interactive introduction to the world of the play and give an 
opportunity for the audience to work with the actors to build a natural soundscape of the island - creating the sound of 
the sea, the wind and crashing waves. We can, of course, make sounds with very little, just ourselves, but there is also the 
opportunity, if you would like, to make your own percussive instruments at school and bring them with you so we can 
create an even richer soundscape.  
If you would like to make your own percussive instruments there are some guidelines on how to make them at the end of 
the Resource Materials in this pack. 
 
We look forward to seeing what you make! 

These symbols are used throughout the 
pack: 
 

READ 
Notes from the production, 
background info or extracts 
 
ACTIVITY 
A practical or open space activity 
 
WRITE  
A classroom writing or discussion 
activity 
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EXPLORING THE STORY 

 
 
The story of The Tempest is set on a remote island, ruled over by Prospero. In the wake of a storm and a shipwreck, Prospero’s 
island and the life of its inhabitants change forever.  

 
 

ACTIVITY 1: TELLING THE STORY  

 
 Organise students into five groups and provide each of them with one or two scenes from the ‘Story in 10 Scenes 

resource’.  

o Explain that each one shows a scene from the play. 

 Challenge each group to create a frozen image or tableau which captures what happens in their scene or scenes. 

o Encourage each group to include the description they have been given as well as the lines from the text as this 

will help to make sense of the story when they perform them together.  

 Allow students the opportunity to perform their tableaux in order, telling the story of the play together.  

 Discuss with students which moments in the play they think are the most important moments for Miranda, as a character. 

Explain that it is her diary that they will be looking at throughout their preparation. What do they think her life was like 

before the play starts? What was the island like for all the characters who lived on it before the storm?  

 
 
 

 

ACTIVITY 2: CHARACTERS ON AN ISLAND 

 
In The Tempest all of the key characters find themselves on Prospero’s island for different reasons. In this activity students will be 
asked to think about how and why each of the characters ended up there and what the text shows us about them once they get 
there. For those of them who began to think about what life was like on the island before the storm in the last activity, they will get 
the chance to think about it in more detail.  
 

 Organise students into pairs and provide them with a character slip for one of the characters.  

 Invite each pair to use the lines from the text to create a statue of their character showing what they are like. 

 Allow each pair to share their statues and explain why they have made the choices they have made. What do they think 

this character is like and why? 

 Ask each pair to group together with a second pair who also looked at the same character. In these groups, encourage 

students to think about what life might have been like for this character before they arrived on the island, using the text to 

answer the following questions: 

o How did they get there and what was their journey like? 

o How do they feel about being on the island now? 

 Encourage each group to use their answers and create a short video diary, which they can either record or practice as a 

live performance, of their character on that journey. In their video diary they should think about those same questions, 

considering: 

o How they are travelling. 

o Where they think they are going and why.  

o Who is with them and what they expect from this journey. 

o Any emotions or reactions they might have.  

 Allow students to share their work either by performing it or sharing their videos.  
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 Invite students to watch the trailer for the production in which we see some of the characters’ journeys to the island in the 

same way. How does it compare to their own versions? 

https://www.youtube.com/watch?v=40VU8eP5UOk 
 

 

ISLAND LIFE 

 
 

MIRANDA’S DIARY 

 
Ask pupils to write their own diary entry from Miranda’s point of view about what life is like on the island. In this diary entry they 
should focus on the sense of taste. There are some quotes from the text to help them below.  
 

 I’ll show thee the best springs: I’ll pluck thee berries: I’ll fish for thee and get thee wood enough. 

 let me bring thee where crabs grow: and I with my long nails will dig thee pignuts: show thee a jay’s nest and instruct thee 

how to snare the nimble marmoset: I’ll bring thee to clust’ring filberts, and sometimes I’ll get thee young scamels from the 

rock. 

 

 

FATHER AND DAUGHTER 

 
 

MIRANDA’S DIARY 

 
Ask pupils to write their own diary entry from Miranda’s point of view about how she feels about her Father and what their 
relationship is like. In this diary entry they should focus on the sense of touch. There are some quotes from the text to help them 
below.  
 

 You have often 

Begun to tell me what I am, but stopped 

And left me to a bootless inquisition, 

Concluding ‘Stay: not yet’. 

 
 

 

ACTIVITY 3: PROPSERO’S HISTORY 

 
Ask pupils to think about three questions they would want to ask their Father if they were Miranda and they couldn’t remember a 
time when they didn’t live on the island. What would they most want to know? Are there questions about where she came from, the 
rest of her family and why he left, or are they about the world they left behind and what it was like? 
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 Provide pupils with a copy of the Act 1 Scene 2 extract in the Resource materials and ask them to form a circle. Invite 

pupils to take turns reading one line each around the circle until you have read the text twice.  

 Ask pupils to reflect on what information Prospero has shared about their past and where they have come from, 

encouraging them to remember at least five facts he’s shared with her.  

 Arrange pupils into groups of three or four and invite them to create a short piece showing Propsero and Miranda’s 

escape. To help them, provide them with the additional quotes from the Resource Materials that contain some of the 

information Prospero shares at the end of the play.  

 Allow pupils to share their versions of Prospero’s escape and reflect with the rest of the group on which details each group 

has included and why.  

 Reflect with pupils on why they think, in Act 1 Scene 2 Prospero only gives Miranda some of the picture, and leaves out 

the other details about his escape. Why do they think he holds some information back? 

 Encourage pupils to think about the original questions that that they said they would ask their father if they were Miranda. 

Does he answer all their questions with what he tells her at the beginning or not? If not, why might Miranda not ask more? 

What do they think stops her? 

o In this production, Director Aileen Gonsalves talked about Miranda being afraid of her Father’s magic, not liking 

touching his cloak when she asked to ‘pluck it’ from him. Do they think this might have something to do with it? 

 
 
 

CALIBAN 
 

 

MIRANDA’S DIARY 

 
Ask pupils to write their own diary entry from Miranda’s point of view about Caliban, her father’s servant who used to live with 
them. In this diary entry they should focus on the sense of smell. There are some quotes from the text to help them below.  
 

 ’Tis a villain, sir, I do not love to look on 

 he does make our fire, 

Fetch in our wood and serves in offices 

That profit us. 

 A fish, he smells like a fish: a very ancient and fishlike smell 

 
 

ACTIVITY 4: CALIBAN THE SERVANT 
 

 Discuss with pupils what they remember about Caliban from the character introductions. How long do they think he has 

been on the island and how does he feel about Prospero and Miranda being there too? 

 Arrange pupils into pairs and provide each of them with a copy of the text extracts about Caliban. Using the text extracts 

ask them to take on the role of Caliban, imagining how he would think, speak, move and behave. In their pairs they can 

help each other, but each pupil should develop their own sense of character.   

 Explain to pupils that the room they are in represents the island. Assign different parts of the room to act as different 

environments.  

o You can add whatever features to the island environment that appear in the play, but taking Caliban’s speech in 

Act 1 Scene 2 as a basis, try to make sure the room contains: 

 A ‘fertile’ place; like fields and orchards 

 ‘The fresh springs’ 
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 ‘The brine pits’ 

 A ‘barren place’ or small desert.   

 Ask pupils to move around the room/island as if it’s their home and they own it. Where do they feel most comfortable? 

Where do they think they would sleep and why? 

 Discuss how they think they might feel if that freedom to wander around and play, and make choices, was taken away 

from them. Explain that Prospero and Miranda were friends with Caliban first and he stayed with them until Prospero threw 

him out and started to make him work for them.  

 Ask pupils to continue in the role of Caliban as you take on the role of Prospero. Each time you issue a command or 

instruction, from the text, challenge them to go to a place on the island where they think they could complete that task and 

to create a freeze frame of that action.  

o Within your commands include:  

 Climb the cliffs 

 Find the firewood 

 Scrub the floors 

 Hunt for food 

 Crawl through the swamp 

 Encourage pupils to freeze when you tell them to and ask them to remain completely still as you walk through the 

room/island. As you move, invite them to use nothing but their facial expressions to show how they feel about you.  

 As the game progresses and commands are repeated, speed them up so that it becomes difficult for pupils to follow and 

when they pause reflect with them on how they are feeling towards Prospero. What kind of relationship do they have with 

him? Why do they think Caliban obeys their commands when he used to have full run of the island? How strong must 

Prospero’s power over him be? 

 

 

 

 

THE STORM 

 
 

MIRANDA’S DIARY 

 
Ask pupils to write their own diary entry from Miranda’s point of view about what happens in the storm that starts the play. In this 
diary entry they should focus on the sense of sound. There are some quotes from the text to help them below.  
 

 O, I have suffered 

With those that I saw suffer: a brave vessel — 

Who had, no doubt, some noble creature in her —  

Dashed all to pieces. 

 I flamed amazement: sometime I’d divide 

And burn in many places; on the topmast 

The yards and bowsprit would I flame distinctly,  

Then meet and join. 

 All but mariners 

Plunged in the foaming brine and quit the vessel 
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ACTIVITY 5: CREATING THE STORM 
 
In this production, much of the sound and music will be made by the actors using their voices, bodies and simple 
percussive instruments. 
 

 Organise students into small groups and ask them to explore different ways of creating different sounds with their bodies.  

 Introduce the following sequence of actions, explaining that, if slowly build up one after another, they can create the 

sound of a rain storm together. Start with one group then ask each of the other groups to join in one at a time.   

o Rub the palms of your hands together (the wind getting stronger) 

o Click your fingers –randomly, make sure the group is not in unison (the rain starting) 

o Pat your hands on your thighs (heavy rain falling) 

o Sporadic stamping dispersed throughout can sound like rumbles of thunder. 

 Once you have built to a crescendo, you can do the sequence in reverse to let the storm die away again. 

 You might also like to try different groups sticking to one sound each so you can play with the mix of sounds and conduct 

them like an orchestra – leading them to make their sounds louder or softer. 

 In the accompanying resources you will find lots of ideas to make simple percussive instruments with your class.  You might 

like to try adding these in to your storm soundscapes.  At the beginning of The Tempest the audience are encouraged to 

join in making the storm with the actors – if you do make instruments in class please do bring them with you to the 

performance! 

 

 

MEETING FERDINAND 

 
 

MIRANDA’S DIARY 

 
Ask pupils to write their own diary entry from Miranda’s point of view about the moment where she meets Ferdinand. In this diary 
entry they should focus on the sense of sight. There are some quotes from the text to help them below.  
 

 What is’t? A spirit? 

Lord, how it looks about! Believe me, sir, 

It carries a brave form. But ’tis a spirit. 

 I might call him 

A thing divine, for nothing natural 

I ever saw so noble. 

                         This 

Is the third man that e’er I saw 

 
 

ACTIVITY 6: CHARACTER STATUES 

 
Miranda sees Ferdinand for the first time and is trying to work out who or what he is just by the way he looks.  This is something an 
audience does whenever a new character enters the stage. 
 

 Ask the pupils to get into pairs and label themselves A and B 
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 Explain that A’s will start as the ‘sculptor’ and gently (without talking) move B’s body to create a statue under the title “A 

spirit”. 

 When they are happy with their statue, ask them to make any alterations so it fits the description: “It carries a brave form” 

 When they have finished ask the statues (B’s) to hold this final position and all the A’s can walk around the room and 

have a look at all the other statues. 

 Ask A’s to return to their orginial partner and swap roles.  This time B’s are the ‘sculptor and make a statue called “A thing 

divine”. 

 Then ask them to make any alterations so it fits the description: “so noble”. 

 As before the statues (A’s) hold the shape and B’s can look at all the others. 

 Ask them what is common in all the statues and how were they all different. What is it about the body language or facial 

expression that makes someone (or something) like a ‘spirit’, ‘divine’, ‘brave’ or ‘noble’.  

 Try this with different characters using very short descriptions of them from the text – how different is a statue of Caliban to 

these of Ferdinand? 

 A further development of this which you might like to try is to secretly ask half the group to create statues of a character 

(using simple descriptions to help them). Can the rest of the group guess which character is being represented just by 

looking at them? How might they describe these characters, seeing them for the first time?  
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RESOURCES 

 
MAKING INSTRUMENTS 
 
Sianed Jones (Composer) 
 
As I’ve already mentioned all of the music in the production will be made either with the human voice or from found materials, so 
we challenge you to go foraging in your local areas (schools grounds, woodlands or coastline), raid the recycling bin, and with a 
few choice culinary additions for instance we can make musical magic!  Here are a few ideas to get you thinking… 
 
OCEAN DRUM – to sound like waves on a beach.  
 
What you need: 

 A biscuit tin or a round plastic container.  

 Dried food - peas, rice, beans, lentils (or any pulse), seeds, pasta 
 
What to do: 
Cover the bottom of the container with the dried food and swish the tin from side to side or in a circular motion.  By making small 
changes you can experiment with the different qualities of sound created.  Try changing the container (metal, plastic etc), changing 
the amount of food you put in the container (or even changing the ingredient itself).  You could also try taking the lid of the 
container off to see how this alters the volume. 
 
SHAKERS - to sound like crickets or the sound of the sea. 
 
What you need: 

 An empty tin can or an empty plastic milk bottle 

 Dried food or seeds 
 
What to do: 
Place the food inside the container and make sure you close up any holes securely!  How might you change the sounds with 
different ingredients (shapes, sizes) and by using different amounts?  Also you could try covering the open end (of a tin can for 
example) with greaseproof paper – which if it’s taught will act like the skin of a drum. 
 
RATTLES  
 
What you need: 

 Dried leaves 

 String 
 
What to do: 
Gather together a large bundle of leaves and bind them together with the string.  If you prefer you could bind them to a stick (or 
something similar) to give you a better handle. 
Get outside and get searching as by collecting different materials you can make a wonderful array of rattles all with different 
qualities and textures of sounds.  Alternatives to leaves might be dried seaweed or grasses, or something completely different like 
walnut shells. 
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THE STORY IN SCENES 

The following scenes tell the story of the First Encounters Tempest production. Please be aware that some characters’ 
names have changed slightly and others have been taken out to reflect the production.  

1.  
PROSPERO is the rightful Duke of Milan. He and his daughter MIRANDA live on an 
island together. They have lived there since she was three years old and they were 
thrown on a boat and sent away by Prospero’s brother ANTONIO, but Miranda doesn’t 
know what happened or remember anything before they came to the island. They live 
there with ARIEL – a spirit - and CALIBAN – a creature, who Prospero controls or 
persuades using magic.  
 
2. 
The play begins with a terrifying storm. By chance the boat carrying all Prospero’s 
former enemies has passed near the island, at last within the reach of his magic 
powers. The storm threatens the life of all. Chaos ensues and those on board are 
separated as they are washed ashore.  
 
 Confused noise within   
 

Mercy on us! – We split, we split!” 
   Farewell my wife and children! –  
   Farewell bother – We split, we split, we split! 
 
3.  

On the ship are Prospero’s brother Antonio, now Duke of Milan, and ALONSA the 
Queen of Naples with her son FERDINAND and SEBASTIENNE, Alonsa’s sister. Also 
on board are TRINCULA, a jester, and STEPHANA, a drunken butler. Trincula and 
Stephana provide much of the comedy in the play. For one thing they sing silly 
drunken songs: 
 
   The master, the swabber, the boatswain and I, 
    The gunner and his mate 
   Loved Mall, Meg and Marian and Margery, 
    But none of us cared for Kate 
 
4.  
On the island Miranda suspects the storm is the work of her father and she pleads with 
him to calm the tempest. He assures her that no one has come to harm and, for the 
first time in her life, he tells her the full story of their past. 

 
  PROSPERO: Canst thou remember 
     A time before we came unto this cell? 
     I do not think thou canst, for then thou wast not 



    - 11 - 
Registered charity no. 212481                    
© Royal Shakespeare Company                                          

     But three years old 
 
 
 
5.  
Prospero uses Ariel to guide the movements of the shipwrecked men. Ariel starts by 
taking Ferdinand, separated by the others and feared drowned, to Prospero and 
Miranda. Miranda and Ferdinand fall in love at first sight.  
 
  MIRANDA:  This is the third man that e’er I saw, the first 
     That e’er I sighed for… 
 
  FERDINAND:  I’ll make you … the Queen of Naples 
 
6.  
Meanwhile, on another part of the island the main party, except Antonio and 
Sebastienne, have fallen into a strange sleep, brought on by Ariel’s music. Antonio 
suggests that Sebastienne could become ruler of Naples and the two plot to kill 
Alonsa.  
 
 
7.  
On yet another part of the island Trincula stumbles across Caliban, then they meet up 
with Stephana. In the confusion Stephana gives Caliban alcohol, winning Caliban’s 
devotion. A drunken Caliban promises to show them the island, which Stephana will 
rule once they’ve murdered Prospero.  
 
  CALIBAN: Thou mayst brain him, 
                Having first seized his books  
 
8.  
Meanwhile Prospero has set Ferdinand a task, moving a pile of logs. Unseen he 
watches as Miranda offers to help Ferdinand and the two promise to marry each other. 
Prospero is moved by this and decides to support them 
 
  MIRANDA:  Do you love me? 
  FERDINAND: O heaven, O earth … I 

  Beyond all limit of what else I’ the world 
    Do love, prize, honour you. 

  PROSPERO: Fair encounter 
     Of two most rare affections!  
 
9.  
Prospero, with Ariel’s help, creates a magical banquet in front of Alonsa and her party. 
Ariel, disguised as an enormous bird, makes the banquet disappear, and tongue 
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lashes Alonsa, Sebastian and Antonio for their crime against Prospero. They leave in 
confusion. Prospero thanks Ariel for his good work.  
 
  ARIEL: You are three men of sin, whom Destiny 
    Hath caused to belch up. I have made you mad.  
 
 
 
10.  
Prospero and Ariel now turn to Ferdinand and Miranda. Prospero uses his magic to lay 
on a celebration for them. Suddenly he remembers the plot of Caliban, Stephana and 
Trincula to kill him; he stops the celebration to deal with them. 
 
  PROSPERO: I had forgot that foul conspiracy 
     Of the beast Caliban and his confederates 
     Against my life 
 
11.  
Stephana, Trincula and Caliban are outside Prospero’s cell, preparing to kill him. A 
noise of yelping dogs is heard. A group of Spirits shaped like hounds rush in to chase 
away the three clowns.  Prospero and Ariel have set them on the fools.  
 

ARIEL:  Silver! There it goes! 
 
PROSPERO:  Fury, fury! There, tyrant, there! Hark, hark! 

   
 
12.  
Now that he has total control Prospero decides to free his enemies from his magic 
powers and, moreover, to give up these powers altogether. He reveals himself to 
Alonsa and her party and reunites Alonsa with her son Ferdinand.  
 
  PROSPERO: I’ll break my staff 
     And deeper than did ever plummet sound 
     I’ll drown my book 
 
13.  
Prospero finally gives Ariel his freedom. Alonsa expresses regret for her part in 
Prospero’s overthrow twelve years before. Prospero promises to go with Alonsa back 
to Naples, where Ferdinand and Miranda will be married. 
 
   ARIEL:   Aside to Prospero Was’t well done? 
   PROSPERO: Bravely. Thou shalt be free. 
 

 



    - 13 - 
Registered charity no. 212481                    
© Royal Shakespeare Company                                          

PROSPERO’S HISTORY 

Act 1 Scene 2 (Edited by RSC Education) 

 

MIRANDA 
You have often 
Begun to tell me what I am, but stopp'd 
And left me to a bootless inquisition, 
Concluding 'Stay: not yet.' 

PROSPERO 
The hour's now come; 
The very minute bids thee ope thine ear; 
Obey and be attentive. Canst thou remember 
A time before we came unto this cell? 
Twelve year since, Miranda, twelve year since, 
Thy father was the Duke of Milan and 
A prince of power. 

MIRANDA 
Sir, are not you my father? 

PROSPERO 
Thy mother was a piece of virtue, and 
She said thou wast my daughter; and thy father 
Was Duke of Milan; and thou his only heir 
And princess no worse issued. 

MIRANDA 
O the heavens! 
What foul play had we, that we came from thence? 
Or blessed was't we did? 

PROSPERO 
Both, both, my girl: 
By foul play, as thou say'st, were we heaved thence, 
But blessedly holp hither. 
My brother and thy uncle, call'd Antonio-- 
I pray thee, mark me--that a brother should 
Be so perfidious!--he whom next thyself 
Of all the world I loved and to him put 
The manage of my state;  
The government I cast upon my brother 
And to my state grew stranger, being transported 
And rapt in secret studies. Thy false uncle-- 
Dost thou attend me? 

MIRANDA 
Sir, most heedfully. 

PROSPERO 
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I pray thee, mark me. 
in my false brother 
Awaked an evil nature;  
To credit his own lie, he did believe 
He was indeed the duke; hence his ambition growing-- 
Dost thou hear? 

MIRANDA 
Your tale, sir, would cure deafness. 

PROSPERO 
He thinks me now incapable; confederates-- 
So dry he was for sway--wi' the King of Naples 
The Queen of Naples, being an enemy 
To me inveterate, hearkens my brother's suit; 
A treacherous army levied, one midnight 
Fated to the purpose did Antonio open 
The gates of Milan, and, i' the dead of darkness, 
The ministers for the purpose hurried thence 
Me and thy crying self. 


