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ABOUT THIS PACK 
This creative writing pack supports the RSC’s 2022 performances of Michael Morpurgo’s Tales from 

Shakespeare: Hamlet, King Lear, The Taming of the Shrew and Henry V.  

The activities in the pack can be used in any order and with any play. You may choose to split 

activities over several sessions. Morpurgo’s adaptations can also be watched in sections with 

students producing writing which responds to different parts of the story.  

Each activity is split into 2 sections: Practical and Writing.  

The Practical Activities support the writing activities. They are designed to help students experience 

story, themes and character from a performance perspective and encourage them to write with an 

audience in mind.  

The Writing Activities lead on from the practical activities and cover a variety of different genres, 

from diary and letter writing to building soliloquies, dialogue and scenes. Students can explore all 

aspects of the playwright’s work and develop a deeper understanding of plots, settings, character 

development and language choice.  

Text resources to support these activities can be found at the end of the pack. 
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PREPARATION ACTIVITIES 

The following 4 activities are a good starting point to introduce students to using their bodies and 

voice in the space. They are a good introduction to all activities in the pack and can be adapted to 

any play. 

Activity 1: Stop, Go, Show Me. 

 Invite the students to walk around the space with forward moving energy, encouraging them to 

explore the whole space and take different paths.  

 Explain that when you say ‘Stop’, they are to create a frozen image with their bodies, using a 

word or phrase you give them. This will be a specific character or relationship in the play, eg. for 

Hamlet: Show me a new king, student in mourning, ghost, murderer. 

 Give the students a few seconds to create each image and compare the results. On ‘Go’, they 

can shake off this image and continue walking. 

 Once the students are accustomed to creating images on their own, ask them when they stop to 

form a group of people according to the number you give them, for example ‘two’. Then you can 

begin to explore relationships or moments in the plot: father & son, a family argument, a funeral. 

 Repeat with other words and phrases, until they have created a range of images.   

 

Activity 2: Word Carpet. 

 Write imagery from the play text on pieces of paper around the space. Eg, for King Lear you 

might use:  cataracts, hurricanes, drench'd steeples, sulphurous fires, oak-cleaving thunderbolts, 

all-shaking thunder. 

 Invite the students to walk between the papers, reading these words. On ‘Stop’, ask them to 

create a frozen image of what they read on the nearest paper.  

 Compare the different images in the room and repeat until they have explored all the words.  

 

Activity 3: Character Mapping. 

 Write character names and brief descriptions onto separate pieces of paper. Eg, for The Taming 

of The Shrew: Katherine Minola - elder daughter of Baptista Minola; Baptista Minola - father of 

Katherine and Bianca; Petruchio - a young man of Verona etc. 

 Divide them into groups of 3 or 4 and hand each student a character. Ask them to think about how 

their character might stand or look. 

 Ask each group to stand in relation to each other, in character, as if posing for a photograph and 

compare the results.  
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Activity 4: Imaging the Language. 

Chose a piece of text from a play that includes a good range of imagery. Eg, for Henry V, you might 

use a section of the chorus:  

Oh for a muse of fire, that would ascend 

The brightest heaven of invention, 

A kingdom for a stage, princes to act 

And monarchs to behold the swelling scene! 

But pardon, gentles all, 

The flat unraised spirits that hath dared 

On this unworthy scaffold to bring forth 

So great an object. Can this cockpit hold 

The vasty fields of France? Or may we cram 

Within this wooden O, the very casques 

That did affright the air at Agincourt? 

 Hand the text extracts out and invite the students to read it aloud, together. 

 As a group, pick out key words and phrases and ask students to create actions for these 

words, eg: ‘muse of fire’, 'unraised spirits’, ‘scaffold’. 

 Invite the group to read the text again chorally and create those images when they reach 

those particular words. 

 Repeat this exercise, choosing different words each time, eg: nouns, verbs or words that 

relate to specific themes: death, love, war etc.  
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DIARY WRITING 

This activity encourages students to explore the inner life of a character through a key event or 

moment of conflict. It uses Hamlet meeting his father's ghost as an example, but you can use any 

key event in any play, eg: King Lear dividing his kingdom, Kate’s wedding in The Taming of the 

Shrew, Henry V observing his men the night before Agincourt. 

 

Practical Activity: 

 Hand each student a copy of Hamlet: Resource 1 and organise them into pairs. 

 Ask the pairs to stand back-to-back and read the scene aloud in the following ways: 

o Both whispering  

o Hamlet whispering and Ghost speaking loudly  

o Ghost whispering and Hamlet speaking loudly 

 Discuss the results as a group: Which words stood out? Were any lines more effective if said 

a certain way? 

 Ask the Hamlets to sit in a circle, facing outwards and the Ghosts to stand in a larger circle 

around them facing inwards. 

 Hand each Ghost a copy of Hamlet: Resource 2. Ask the Hamlets to close their eyes and 

invite the Ghosts to read this text aloud together. Ask the Hamlets to echo aloud any words 

or phrases which stand out. 

 Discuss, as a group, how Hamlet might feel when he hears his father’s Ghost speak. Note 

these reactions down on a flipchart or whiteboard. 

 Invite the students to suggest what Hamlet might do immediately after this scene. Again, note 

the results.  

 

Writing Activity: 

Watch the part of Morpurgo’s adaptation which the students have just explored.  

 Hand each student a copy of Hamlet: Resource 3. Explain that this is an example of a diary 

entry, written by an imaginary soldier who witnessed the event and ask for a volunteer to read it 

out loud to the group. 

 Explain that they will now have 10 minutes to write an entry for Hamlet’s personal diary, written 

just after this event.  



7 | Registered charity no. 212481  
© Royal Shakespeare Company 

 Before they start, write some practise sentences as a group: What words best suit Hamlet's 

thoughts and emotions? How can he describe what happened in the most accurate way? 

 After the 10 minutes, invite each student to read their diary entry out loud.  

 After each diary entry, invite positive feedback from the audience: What stood out: A memorable 

emotion? A really clear thought or image? How did Hamlet come across as a character?  

 With each point made, look at how the writing helped this happen, eg: word choice, use of 

imagery, long thoughts, humour? 

 

Younger writers could focus on writing about just one aspect of the event, using notes from the 

flipchart, e.g.: what the character saw, how they felt, what they want to happen next?  

Older or more able writers could be given more choice about which character writes the diary or 

could produce two entries from different points of view, or embed a diary entry into a short story of 

the events. 
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LETTER WRITING 

This activity will help students explore character word choice and start to build drama (or comedy) 

by giving their characters a letter to write. The following uses King Lear as an example but these 

techniques could be applied to any of the four stories, or another text. 

 

Practical Activity 

Choose a key moment in a play that might prompt the writing of a letter, e.g.: Hamlet writing to 

explain his behaviour to Horatio, Katherine writing to explain her behaviour to Bianca, Goneril 

warning Regan about her father’s badly behaved entourage, a soldier writing home about the 

conditions in France. 

 Invite the students to sit in a circle and hand each a copy of King Lear: Resource 1 but ask 

them to place it FACE DOWN on the floor, so they cannot see it.  

 Ask the students to turn the paper over and choose ONE word which stands out. 

 Give them a short period of time (e.g. ten seconds) to do this, and then ask them to put the 

paper face down again. 

 Ask the students to say their words out loud in turn, round the circle. Record the words on a 

flipchart or whiteboard.  

 Go round the circle again and invite the students to add a specific action to their chosen word. 

Discuss the results: What emotions did the actions suggest? Anger, sadness, violence? What 

does this tell us about the scene? About Goneril & her relationship with her father? 

 Hand each student a copy of King Lear: Resource 2. Explain that you will be King Lear and 

ask the questions IN BOLD and they will reply, as Goneril, by reading her answers together, 

as a chorus.  

 As a group, discuss what Goneril is describing in the text. What is happening? Record these 

on a flipchart for the students to refer to during the writing exercise. 

 

Writing Activity 

 Watch the part of the Morpurgo adaptation which the students have just explored. 

 Explain to students that they are going to write a letter to be sent by their character after these 

events. In this example, they will write as Goneril to her sister Regan, warning her about the 

behaviour of Lear and his men. 

 As preparation, give each student a copy of King Lear: Resource 3 and ask for a volunteer to 

read this Invitation Letter out loud to set the tone and style. As a group, discuss the letter 
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structure: words placement, paragraphing etc. [For another play, the Invitation Letter could be: 

Horatio asking Hamlet to write and explain his behaviour, Bianca asking Katherine to write and 

explain why she fights with her, a soldier’s wife asking her husband to write home, describing 

the conditions in France.] 

 Explain that they will have 10 minutes to write a letter in a response to this invitation. 

 After the 10 minutes, ask a volunteer to read their letter out loud to the group. Discuss the use 

of language: Did this letter answer the Invitation Letter? What did it tell us about the character? 

How do they feel about who they are writing to? Or what they are writing about? 

 Choose some of the letters to scan and edit together to show examples of paragraphing, 

language and text structure etc. 

 

Younger writers could write shorter messages to another character focusing on one smaller detail, 

e.g.: a specific row Kate had with Bianca, what it’s like in the soldier’s tent, how hard it is for Goneril 

to sleep with all the chaos etc.  

Older or more able writers could have more choice over the character of the letter writers and write 

a series of letters, perhaps a letter and its reply. 
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SOLILOQUY WRITING 

This exercise will encourage students to explore a character’s direct relationship with an audience 

and choose language that communicates thought and feeling when heard out loud. This example 

uses The Taming of the Shrew but you can choose any moment where a character might share 

their thoughts and feelings with the audience, e.g.: the Ghost of Hamlet’s father after meeting 

Hamlet, Cordelia after her father divides his kingdom, Bianca at the end of the play after watching 

Katherine’s obedience, Henry V after the Dauphin sends his gift of tennis balls. 

 

Performance Activity 

 Create word scraps by cutting The Taming of the Shrew: Resource 1 into individual words or 

phrases, then spread them on the floor around the room. Explain that these words describe 

two sisters, Katherine and Bianca, who are very different from each other. 

 Invite the students to walk between the word scraps. On ‘Stop’, ask them to create a frozen 

image of the description on the nearest paper, then say ‘Go’ to move them on. Repeat this 

exercise a few times. 

 On the final ‘Stop’, explain that you are going to walk around the room and tap them on the 

shoulder. When they feel the tap, they are to say their word and show their image. When all 

students have shared their images, explain that Katherine is considered to be ‘curst’ and 

Bianca ‘sweet’.  

 Now hand each student a complete copy of The Taming of the Shrew: Resource 1 and 

divide them into two lines, facing each other. Explain that one line will be Katherine, the other 

Bianca. 

 Invite the students playing Katherine to say the first word ‘CURST’ on the list chorally, with an 

appropriate voice and an action. The Biancas will then reply with the second word, 

‘BEAUTEOUS’, in the same way and continue back and forth until they have reached the end 

of the list. 

 After this, ask them to switch words, so Bianca says the first word, together with an action that 

is about her sister etc.  

 When finished, discuss the results as a group: What was easier, owning your adjectives or 

having them said to you? Which words hurt the most? 

 Now organise the students into pairs and distribute The Taming of the Shrew: Resource 2. 

 Ask the pairs to take a role each and read the text out loud. Then ask them to read it again but 

this time, Bianca must stay still and Katherine is able to move. 

 When this is done, swap around so Katherine must stay still and only Bianca can move.  
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 Discuss as a group how this felt: Was it liberating for Bianca to move whilst Katherine was 

still? Did Bianca feel intimidated by Katherine when she was moving? 

 Ask the students to form two lines again as Katherine and Bianca. Explain that they will read 

their words again (with Katherine starting first) but after the last word, you will speak as the 

father of the sisters, Baptista: 

Why, how now, dame! whence grows this insolence? 

Bianca, stand aside. Poor girl! she weeps. 

Go ply thy needle; meddle not with her. 

For shame, thou helding of a devilish spirit, 

Why dost thou wrong her that did ne'er wrong thee? 

When did she cross thee with a bitter word? 

 

 As a group, discuss how both sisters might feel about what their father has said. 

 

Writing Activity 

 Ask the students to form a circle and hand out pieces of paper (divided into 4 parts) and pens. 

 Ask them to imagine that they are Katherine and to write down answers to 4 questions, which 

reveal the following: 

▪ The character’s thoughts, e.g.: Why is Bianca the favourite daughter? 

▪ Their feelings, e.g.: What do you think of Bianca and how do you feel about her? 

▪ Things they might say, e.g.: What would you like to say to Bianca or your father? 

▪ Future plans, e.g.: What would you like to happen next? 

 Explain that you are going to make a voice recording for each question and the Katherines will 

read their answers out loud, in turn around the circle. It does not matter if they repeat things. 

 Begin each section of the voice recording by introducing the question, eg: I am Katherine and I 

think my sister is the favourite because…  / I think Bianca is … / If I could speak honestly to 

her, I would say… / Now, I would like it if… 

 Discuss, as a group what the word ‘soliloquy’ means: Why do they think Shakespeare uses 

soliloquies in his places? What do they do to an audience?  

 Explain to the students that they will have 10 minutes to write their own soliloquy for their 

character to say after the events in the drama. 

 Play the voice recording of everyone’s answers and choose a few of the sentences to edit and 

make clearer or stronger.  
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 Choose one sentence to make a good first line. Explore, as a group, ways to improve this 

sentence, e.g., dramatic words, imagery, what they want the audience to think or feel.  

 Give the students 10 minutes focused writing time, allowing the students extra time to edit their 

soliloquies with particular focus on the teaching points, e.g.: can they use more effective words 

or imagery? Can they make their sentences clearer, stronger? 

 

Younger writers could write thought bubbles based on one of the questions. 

Older and more advanced writers could write contrasting soliloquies from more than one character 

like Katherine and Bianca. 
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DEVELOPING DIALOGUE 

This activity will help students capture the voice of a character and develop this into story and script 
writing. This example uses King Lear but could be equally applied to any of the stories. 

 

Practical Activity 

 Ask the students to stand in a line, side by side, across the whole room. Explain that this line is 

a Thermometer Line, they will be read some statements and must decide how they feel about 

them. If they stand at one end of the line, they strongly agree with the statement and if they 

stand at the opposite end, they strongly disagree. Anywhere in between those extremes 

shows degrees of agreement.  

 Read the statements from King Lear: Resource 4 one at a time. After the students have 

moved, ask two or three to explain their decision to stand where they have. 

 Having asked a few students to explain their thoughts, does anyone wish to change their 

position on the line? Give them an opportunity to move, and then ask them why they did so. 

 Now ask the students to form a circle and explain that you’re going to narrate part of the story. 

 Read King Lear: Resource 5. When there is a character in bold, choose a student to become 

that character in the centre of the circle and invite them to repeat any words in bold and act 

out actions which you describe in the narrative. The lines in italics indicate points to ask the 

students what the characters might have said at that time. 

 For younger students, these suggestions can be recorded on a flipchart to support them in the 

writing process. 

 

Writing Activity 

 Show the students some examples of a play script so they are familiar with the layout. Explain 

that they are each going to create their own script of a scene. 

 Distribute the King Lear: Resource 6 and discuss, as a group how formal the dialogue might 

be due to the status of the characters. 

 As a group, produce some shared sentences as examples, e.g.: a good line to start the scene, 

how particular characters might speak / show emotion / interrupt each other / repeat things for 

emphasis. 

 Now give the students 10 minutes to write their scene. When they are finished, invite one 

student to have their script read out by other students.  

 Now collect all the scripts and divide the students into small groups. Hand ONE script to each 

group and give them 10 minutes to rehearse this script and perform it to the group. 
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 After each performance, invite positive feedback from the audience, e.g.: Which lines stood 

out and why? How did the writing help the characters? 

 Give the students time to edit and improve their scripts based on this work. 

 

Younger writers could write some speech bubbles with sentences that characters in the scene might 
say. 

Older or more advanced writers could extend their script by imagining the conversation between 

Goneril and Regan once Cordelia had left the room. 
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MISSING SCENE WRITING 

This activity will help students learn the structure of play writing and build on character and dialogue 
work they have already produced.  

 

Practical Activity 

Identify a ‘missing scene' from a play, e.g.: Hamlet learns his father is dead and his mother 
remarried, the Dauphin plans his gift of tennis balls, Hortensio warns Petruchio about Katherine 
before he meets her, King Lear tells Gloucester he wants to retire. 

Once you have decided on a missing scene, remind the students of the events that follow and/or lead 
up to it by rewatching this section in the Morpurgo adaptation. 

 As a group, discuss what could be in this missing scene: reactions, jokes, a row? Record 

these notes on a flipchart.  

 Ask the students to work in pairs and come up with further questions about the scene, e.g.: 

Which other characters could be in it and what might they add? Add the ideas to the flipchart. 

 Now divide the students into groups of 3 or 4 and hand out sticky notes. Explain that they have 

10 minutes to build a scene together, writing things that could happen on sticky notes and 

arranging the notes on the floor to create a ‘timeline’ of events.   

 When the timelines are complete, record them on a flipchart, including a cast list of characters.  

 Put large pieces of paper on the wall for each character listed as Character Profiles and invite 

the students to write descriptions of their characters on them.  

 Ask for a volunteer to play one of the characters and invite the other students to ask them 

questions based on the events surrounding this new scene. Any new, improvised discoveries 

can be added to the Character Profiles.  

 Now ask the students to return to their groups and improvise conversations for their missing 

scene. 

 Invite one or two groups to share their improvisations and let the audience give positive 

feedback, e.g.: How are their characters coming across? Who do we sympathise with and is 

that what the group intended? If not, how could they alter their scene to correct this? 

 

Writing Activity 

 Remind the students of the layout of a playscript and explain that they will have 10 minutes to 

write a scene by themselves.  
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 Use the flip charts and Character Profiles to create an example line to begin the scene, 

focusing on age-appropriate language and other features of speech, e.g.: portraying character 

through speech, using interrupted speech, repetition, and colloquialism.  

 When they have written their scenes, invite a volunteer to have their scene cast and read.  

 Ask the students to form smaller groups to work on ONE scene and perform it to everyone.  

 After each performance, invite positive feedback, e.g.: Which lines stood out and why? Who 

did we sympathise with? What did we think would happen next? 

 Give the students time to edit and improve their scripts, in light of this feedback.  

 

Younger writers could write the narrative of the missing scene or some speech bubbles with 
sentences that characters in the scene might say. 

Older or more able writers could write the missing scene in their own chosen genre, e.g.: tragedy, 
farce, melodrama, contemporary language, poetry. 
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MEMOIR WRITING 

This is a good follow-up activity for when students have completed other performance/writing work 
and have watched Morpurgo’s adaptations. It allows the students to recall details from their work and 
develop depth to the characters whose memoir is being recalled. Their memoir could also become 
part of a play script. 

 

Performance Activity 

Rewatch the Morpurgo adaptation and divide it into key events with the students as they watch, or 
choose an event from near the end of the play to explore. The following uses Henry V as an 
example: Many lives were lost at Harfleur and some of Henry’s men had to stay there to hold the 
town. The rest of the army had a long journey with Henry through France until they were cornered by 
the French army at Agincourt. By then, they were fewer in number, ravaged by disease, exhausted 
and dispirited. The French army outnumbered them five to one. The English army realised they must 
fight their way out. 

 Spread several copies of the extracts from Henry V: Resource 1 around the floor.  

 Ask the students to walk through the word carpet, reading the text and then sit by one of the 

extracts. 

 Explain that it is the night before the battle of Agincourt and the army is sitting in camp. Invite 

the students to read the text phrases aloud, one at a time. 

 As a group, discuss the sounds, sights, textures and smells described in the text, e.g.: horses, 

hammers, fires, murmuring, dark, armour, faces etc. 

 Distribute some pens and paper and ask the students to write down what they might hear, 

smell, see and touch in the camp and spread these around the room also. 

 Repeat the exercise, inviting students to add words to what they read, e.g.: ‘flames’ might 

become ‘flickering flames smoke and splutter.’ Record these suggestions on a flipchart. 

 Explain to the soldiers that a stranger is visiting their camp to ask how they feel.  

 You will act as the stranger – you might like to wear a cloak to hide your face. 

 Visit the soldiers as they sit and ask questions, e.g.: Why did you join the army? What do you 

think about the king who led them into this war? Record some of their responses on a flipchart. 

 After this, explain that the stranger was King Henry in disguise, trying to judge the mood of his 

army and that this scene is in Shakespeare's play. 

 Now distribute the text from Henry V: Resource 2 and arrange the students into two lines 

facing each other. Ask one side to play the Army and chorally read the lines to the other side, 

in role as the King. 
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 Discuss as a group how the Army feel about the King, then how the King feels about the Army. 

Record their responses on a flipchart. 

 Now hand out the St Crispin’s Day text, Henry V: Resource 3. Ask the students to form a 

circle in a circle and read the text aloud, swapping to the next student when they reach any 

punctuation. 

 As a group, discuss anything they've picked up from the text. 

 Now ask the student to form pairs around the circle and give each pair two consecutive lines 

from the text – beginning at line 2 (it doesn’t matter if any lines are repeated). 

 Ask the pairs to pick out the key words in their lines and create an action for each. Using the 

first 2 lines of the text, and demonstrate the activity to start them off. 

 Give the pairs time to rehearse saying their 2 lines with their actions and then perform the full 

text in order around the circle until the whole speech is complete. 

 Discuss the result as a group: Did anything become clearer? Which words stood out? 

 Ask your Army how they feel now and record their responses on a flipchart for reference in the 

writing activity. 

 

Writing Activity 

Explain to the students that they are going to write the memoir of a soldier in Henry’s army who 
witnessed the St Crispin’s Day speech. Add that their memoir will be written 30 years after the war so 
they will be remembering what happened and how they felt.  

 Using the flipchart, invite ideas for a sentence to start the memoir, e.g.: A descriptive line: ‘It is 

hard to believe that thirty years have passed since that fateful day and yet, I remember it as if 

it were only yesterday.’ Or ‘St Crispin’s Day is here once more and the memories rise out of 

darkness.’ 

 Allow the students 10 minutes focused writing time, asking them to write on just the left-hand 

page of their book and leave the opposite page empty for editing. 

 Invite each student to share their best line with the group out loud. 

 Now ask the student to swap books with a partner, read the memoir and on the right-hand 

page, write questions for the writer about their memories, e.g.: Do you remember what he 

said? Did he look at you? How did you feel at this point? 

 Now invite the students to use the questions in their book to add extra descriptive detail to 

their own memoirs. 

 

Younger writers could be directed to the same part of the story. 
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Older or more able writers could choose the part/s of the story to recall and the character whose 

memoir is being written. They could also embed another text into their writing, such as a diary or 

letter, or embed their memoir into a playscript to extend it. 
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Hamlet: Resource 1 

 

HAMLET Speak. I am bound to hear. 

 

GHOST I am thy father’s spirit, 

  Doomed to walk the night, 

  And for the day confined to fast in fires. 

  If thou didst ever thy dear father love 

 

HAMLET Oh God! 

 

GHOST Revenge his foul and most unnatural murder. 

 

HAMLET Murder? 

 

GHOST Murder most foul. But know, thou noble youth, 

  The serpent that did sting thy father’s life 

  Now wears his crown. 

 

HAMLET My uncle? 
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Hamlet: Resource 2 

 

 

GHOST 

Sleeping within my orchard, 

My custom always of the afternoon, 

Upon my secure hour thy uncle stole 

With juice of cursed hebenon in a vial, 

And in the porches of my ears did pour 

The leperous distilment; whose effect 

Holds such an enmity with blood of man 

That swift as quicksilver it courses through 

The natural gates and alleys of the body. 

Thus was I sleeping by a brother’s hand 

Of life, of crown, of queen at once dispatched. 

O, horrible! O, horrible! O, horrible! 

If thou hast nature in thee, bear it not. 
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Hamlet: Resource 3 

 

 

I can’t believe what I’ve witnessed tonight! 

I was on my way home after a long guard; the night was cold and still and, as I climbed the steps, a 

sound startled me. I was already on edge after hearing rumours about the dead king, so I sank into 

the shadows and saw the young Prince Hamlet pacing and pacing. Something about his face made 

me stay and then it came, swimming in the air like mist, whispering to the prince, his son: the old King 

Hamlet.  

Except he was changed.  

I close my eyes now and can still see that horrid vision… They spoke on until the gruesome fiend 

vanished and young Hamlet, who was clearly distraught, fell to his knees. I couldn’t move; I was 

transfixed, frozen to the spot. I’m supposed to be a royal guard and yet I failed – failed to speak, to 

move, to protect. I can’t rest or sleep; my mind’s haunted and I wish I could speak of this to the new 

king but I daren’t because I would surely lose everything. What can I do? 
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King Lear: Resource 1 

 

 

Goneril  

But other of your insolent retinue 

Do hourly carp and quarrel, breaking forth 

In rank and not-to-be-endur’d riots.  

Here do you keep a hundred knights and squires, 

Men so disorder’d, so debosh’d and bold, 

That this our court, infected with their manners, 

Shows like a riotous inn.  

You strike my people, 

And your disorder’d rabble make servants of their betters. 
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What do some of my knights do? 

But other of your insolent retinue 

Do hourly carp and quarrel,  

Surely they don’t argue all the time?  

breaking forth 

In rank and not-to-be-endur’d riots.  

What’s wrong with a little fighting? 

Here do you keep a hundred knights and squires,  

Isn’t your house big enough for so many men? 

Men so disorder’d, so debosh’d and bold,  

Are they so bad? 

That this our court, infected with their manners, 

Shows like a riotous inn.  

So you think they are affecting your whole home? 

You strike my people,  

Can’t a king hit people who are disobedient? 

And your disorder’d rabble make servants of their betters.  

Do you mean they treat you like a servant?  
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My dear sister Goneril, 

I have received your kind message informing me that our father has left your court along with his 

retinue with the intention of visiting me.  

I am writing to ask that you furnish me with further details of his stay with you so that I am forewarned 

and can fully prepare for his visit. 

Your loving sister, 

Regan  
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It is always best to tell the truth. 

A parent should treat all their children equally. 

Children should do what their parents tell them. 

You should love someone in your family no matter what they do. 

It is acceptable to lie to get what you want. 

 

  



27 | Registered charity no. 212481  
© Royal Shakespeare Company 

King Lear: Resource 5 

 

King Lear was the leader of a great kingdom but he was getting older and decided that he would like 

to retire and enjoy the rest of his life with less responsibility. He sat on his throne and called in some 

of his most trusted knights who were his good friends and companions. They placed a great map 

of the kingdom in front of the King and then stood behind his throne, ready to help and support him.  

Then King Lear’s daughters came into the court: his eldest, Goneril, came in first with her husband, 

the Duke of Albany. Regan, the middle daughter came next with her husband, the Duke of 

Cornwall. Finally, the youngest and King Lear’s favourite daughter, Cordelia, entered and they all 

bowed before the king.  

Ask for ideas about what they might have said. 

King Lear explained that he intended to give each of his daughters a third of his kingdom to rule over, 

he said:  

Know that we have divided  

In three our kingdom; and tis our fast intent 

To shake all cares and business from our age; 

Conferring them on younger strengths 

 

King Lear had set a test for his daughters and he asked them: 

Which of you shall we say doth love us most? 

Goneril stepped forwards to speak first and she said: 

Sir, I love you more than word can wield the matter; 

Dearer than eye-sight, space, and liberty 

 

King Lear was pleased with the answer and asked one of his loyal knights to draw out a third of the 

kingdom which would belong to Goneril and her husband. 

Ask for ideas about what more might have been said by the characters. 
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Then Regan stepped forwards to speak and she said: 

Sir, I am made 

Of the self-same metal that my sister is, 

In my true heart 

I find she names my very deed of love; 

Only she comes too short 

 

King Lear was pleased with Regan’s answer and asked one of his loyal knights to draw out another 

third of the kingdom which would belong to Regan and her husband. 

Then King Lear turned to his favourite daughter, Cordelia, to hear the wonderful things that she 

would say but she said: 

Nothing my Lord. 

The whole court were shocked and King Lear repeated: 

Nothing? 

Again Cordelia said: 

Nothing. 

King Lear couldn’t believe what he was hearing and said: 

Nothing will come of nothing: speak again. 

But Cordelia still didn’t praise her father and said:  

Ask for ideas about what might have been said. 

King Lear was furious and an argument began between him and Cordelia. 

Take suggestions about what they may have said to each other. 

Cordelia tried to explain that she just wanted to tell the truth about her love for her father without 

exaggerating. 

Take suggestions about what she may have said. 
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King Lear became so angry that he tore the map in half, giving half of it to Goneril and half of it to 

Regan, leaving Cordelia with nothing. 

Take suggestions about what they may have all said. 

Then King Lear called in the King of France who wanted to marry Cordelia but was expecting her to 

own a third of the kingdom. 

Take suggestions about what they may have said to each other. 

Eventually, the King of France decided that he would like to marry Cordelia as she was so strong and 

proud. 

Take suggestions about what Cordelia and the King of France may have said to each other. 

King Lear left with his knights. 

Take suggestions about what he and Cordelia may have said to each other before he left. 

Cordelia and her sisters and their partners were left alone to say goodbye. Cordelia asked her sisters 

to take care of their father but they just sneered at her and she left with the King of France. 

Take suggestions about what they all may have said to each other. 
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King Lear was the leader of a great kingdom but he was getting older and he decided that he would 

like to retire and enjoy the rest of his life with less responsibility. He sat on his throne and called in 

some of his most trusted knights who were his good friends and companions. They placed a great 

map of the kingdom in front of the King and then stood behind his throne, ready to help and support 

him.  

Then King Lear’s daughters came into the court: his eldest, Goneril, came in first with her husband, 

the Duke of Albany. Regan, the middle daughter came next with her husband, the Duke of 

Cornwall. Finally, the youngest and King Lear’s favourite daughter, Cordelia, entered and they all 

bowed before the king.  

King Lear explained that he intended to give each of his daughters a third of his kingdom to rule over, 

he said:  

Know that we have divided  

In three our kingdom; and tis our fast intent 

To shake all cares and business from our age; 

Conferring them on younger strengths 

 

King Lear had set a test for his daughters and he asked them: 

Which of you shall we say doth love us most? 

Goneril stepped forwards to speak first and she said: 

Sir, I love you more than word can wield the matter; 

Dearer than eye-sight, space, and liberty 

 

King Lear was pleased with the answer and asked one of his loyal knights to draw out a third of the 

kingdom which would belong to Goneril and her husband. 

Then Regan stepped forwards to speak and she said: 

Sir, I am made 
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Of the self-same metal that my sister is, 

In my true heart 

I find she names my very deed of love; 

Only she comes too short 

 

King Lear was pleased with Regan’s answer and asked one of his loyal knights to draw out another 

third of the kingdom which would belong to Regan and her husband. 

Then King Lear turned to his favourite daughter, Cordelia, to hear the wonderful things that she 

would say but she said: 

Nothing my Lord. 

The whole court were shocked and King Lear repeated: 

Nothing? 

Again Cordelia said: 

Nothing. 

King Lear couldn’t believe what he was hearing and said: 

Nothing will come of nothing: speak again. 

But Cordelia still didn’t praise her father. 

King Lear was furious and an argument began between him and Cordelia. 

Cordelia tried to explain that she just wanted to tell the truth about her love for her father without 

exaggerating. 

King Lear became so angry that he tore the map in half, giving half of it to Goneril and half of it to 

Regan, leaving Cordelia with nothing. 

Then King Lear called in the King of France who wanted to marry Cordelia but was expecting her to 

own a third of the kingdom. 

Eventually, the King of France decided that he would like to marry Cordelia as she was so strong and 

proud. 

King Lear left with his knights. 
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Cordelia and her sisters and their partners were left alone to say goodbye. Cordelia asked her sisters 

to take care of their father but they just sneered at her and she left with the King of France. 
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Curst  

Beauteous 

Devil  

Jewel 

Fiend of hell  

Good 

Irksome  

Modest  

Rough 

Perfumed  

Shrewd 

Sacred  

Stark mad  

Sweet 

Sullen  

Treasure   
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BIANCA 

Good sister, wrong me not, nor wrong yourself, 

To make a bondmaid and a slave of me. 

 

KATHERINE 

Of all thy suitors, here I charge thee, tell 

Whom thou lovest best: see thou dissemble not. 

 

BIANCA 

Believe me, sister, of all the men alive 

I never yet beheld that special face 

Which I could fancy more than any other. 

 

KATHERINE 

Minion, thou liest. Is't not Hortensio? 

 

BIANCA 

If you affect him, sister, here I swear 

I'll plead for you myself, but you shall have him. 

 

KATHERINE 

O then, belike, you fancy riches more: 

You will have Gremio to keep you fair. 

 

BIANCA 

Is it for him you do envy me so? 

Nay then you jest, and now I well perceive 

You have but jested with me all this while: 

I prithee, sister Kate, untie my hands. 
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creeping murmur  

  

the poring dark  

 

the foul womb of night 

  

The hum of either army stilly sounds  

 

The secret whispers of each other’s watch 

 

Fire answers fire 

    

paly flames  

  

Each battle sees the other’s umbered face 

 

Steed threatens steed, in high and boastful neighs  

Piercing the night’s dull ear, 

 

 

The armourers, accomplishing the knights, 

With busy hammers closing rivets up, 

Give dreadful note of preparation. 
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But if the cause be not good, the king himself hath a heavy reckoning to make, when all those legs 

and arms and heads, chopped off in a battle, shall join together at the latter day, and cry all, “We died 

at such a place”—some swearing, some crying for a surgeon, some upon their wives left poor behind 

them, some upon the debts they owe, some upon their children rawly left. I am afeard there are few 

die well that die in a battle. Now, if these men do not die well, it will be a black matter for the king that 

led them to it. 
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If we are marked to die, we are enough  

To do our country loss; and if to live,  

The fewer men, the greater share of honour.  

God’s will, I pray thee wish not one man more.  

He which hath no stomach to this fight,  

Let him depart. His passport shall be made  

And crowns for convoy put into his purse.  

We would not die in that man’s company  

That fears his fellowship to die with us.  

This day is called the Feast of Crispian.  

He that outlives this day and comes safe home  

Will stand a-tiptoe when this day is named  

And rouse him at the name of Crispian. 

He that shall see this day and live t’ old age  

Will yearly on the vigil feast his neighbours  

And say, “Tomorrow is Saint Crispian.”  

Then will he strip his sleeve and show his scars  

And say, “These wounds I had on Crispin’s day.”  

This story shall the good man teach his son,  

And Crispin Crispian shall ne’er go by  

From this day to the ending of the world  

But we in it shall be rememberèd,  

We few, we happy few, we band of brothers.  

For he today that sheds his blood with me  

Shall be my brother; be he ne’er so vile,  

This day shall gentle his condition.  

And gentlemen in England now abed  

Shall think themselves accursed they were not here,  

And hold their manhoods cheap whiles any speaks  

That fought with us upon Saint Crispin’s day. 


